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Abstract
This research project reports on the prevalence of applied music instruction in the Chicago Public Schools. Information was solicited from every school in the district. The researcher used Internet survey tools, telephone interviews and site visits to ascertain which schools offer instrumental education in the Chicago Public School System and what kind of instruction is offered. Further, the research demonstrates what percentage of applied music instruction currently programmed is being taught by non-Board-of-Education personnel, in which grade levels instruction is available, when instruction takes place and if there is a cost to the student for instruction.
A Snapshot of Applied Music Instruction in the Chicago Public Schools: A Survey
Introduction
Statement of Problem/Purpose of Research
Applied music instruction in the Chicago Public Schools faces myriad obstacles. The size of the district, available resources, administrative and political agendas and economic factors contribute to the dearth of instrumental instruction. There is no comprehensive plan to provide instrumental music education for every school, so applied music is left to individual administrators who program music classes piecemeal. Part time CPS music teachers are often employed along with hundreds of independent contractors provided by several independent arts organizations. Having data about the current level of instrumental music instruction in the Chicago Public Schools is one step in raising the level of that instruction. Knowing what is currently in place may help plans for improvement in programming, support, budget allocation, funding, public relations, and fundraising. Ideally, there should be a time in the school day and a place in the school building for music classes. as music is a co-curricular discipline which has mandated state goals and national standards. In an ideal environment, students would receive instruction tuition free and have the ability to choose the instrument most appealing to them. School districts would have comprehensive plans to support, program, assess and promote music education. 
CPS Statistics
The size of the bureaucracy that is CPS presents a formidable challenge to effective music education. In 2004, The Urban Institute Education Policy Center reported that the Chicago school district enrolled more than 450,000 students in more than 600 schools, making it the third largest school system in the country. There are currently over 100 high schools. Nearly 90 percent of CPS students are ethnic minorities, with about 85 percent of students considered low-income. Further, CPS graduates only about one in two students on time, meaning, in the opinion of the institute, the system fails thousands of CPS students every year (Gates, 2008). The size of the system, the number of administrators, coupled with the disparate backgrounds and needs of the students can make implementing initiatives and specialized programs, such as instrumental music, very challenging.  
Review of Literature

In 1972, the Chicago School Board proposed a budget which sought to end all teaching positions for music as of July 1st. The events that followed included a well organized community campaign supported by the Music Educators National Conference. Activities included public hearings before the Board of Education, radio and television advertisements, student marches and extensive coverage by the Chicago Tribune and Sun-Times (Gaines 1972). Gaines quoted the famous American jazz musician and Chicago native Benny Goodman, who was among the 248 individuals testifying before the School Board in the two days of hearings. Goodman opined that the “depletion of the school music programs would drive many families to the suburbs and… would ultimately do the greatest amount of damage to the poor” (p. 72). That year, the crisis was averted and the Board reinstated music in the budget, but the gains were short lived. 

In 1979, the Chicago Public Schools eliminated music from the elementary school curriculum. This led to the formation of several independent music organizations that helped address the need for instrumental music instruction. One of those organizations, The Merit School of Music, formed in 1979. In 1984, Merit responded to requests from Chicago Public Schools to create an in-school music education program. In 2007, Merit taught over 6500 students at more than 70 sites throughout the city (Merit, 2007). Several other organizations followed. Currently, thousands of students in the Chicago Public Schools are being instructed by outside vendors. In 2008, More than 250 local arts organizations and 200 foundations in Chicago ally themselves with schools to provide professional development, teaching materials, visiting artists, and after-school programs. (Manzo, 2008). In addition to the Merit School, organizations include: The Chicago Childrens Choir, The Jazz Institute of Chicago, The Chicago Symphony Orchestra, The Chicago Sinfionetta, Smiling Strings Inc. and the Civic Orchestra of Chicago. For a list of contact information for some of the organizations which contract with CPS to provide applied music services, see Appendix A. These historical events help to put this research in proper context. 

In 2008, applied music instruction in the Chicago Public Schools is conducted in multitudinous circumstances. Instruction is either part of the school curriculum and/or is an opportunity available to only a select number of students. Some classes meet outside of the school day, but a percentage of applied music takes place during school hours and students are pulled from class for instruction. A particular challenge facing music educators is having students excused from regular classroom instruction for applied music. Edward Kvet, in his article, “Excusing Elementary School Students from Regular Classroom Activities for the Study of Instrumental Music” (1985), stated, “the primary attitude on the part of teachers, administrators, and parents about missed instructional time is that a student's academic achievement will be adversely affected by absence from classroom activities” (p. 46). Even though some research shows otherwise, this position by teachers and administrators contributes to the poor quality of music instruction in CPS. During the 1980-1981 academic year, Kvet (1985) initiated a study which sought to determine whether “significant differences in sixth-grade reading, language and mathematics achievement exist between students who are excused from regular classroom activities for the study of instrumental music and students not studying instrumental music” (pp.48-49). Kvet’s results suggest that there was no significant difference between students who were excused from classroom activities to study music and those students not studying music at all (Kvet, 1985).

There are a number of differences between urban and suburban school districts which contribute to the paucity of applied music instruction in the Chicago Public Schools. In the article, “The Urban Teacher Struggle,” Lisa Renfro (2003) enumerates several. In addition to budget concerns which are felt by many music educators in suburban and urban districts alike, programming issues abound in the city. Renfro (2003) suggests “some children are denied music altogether because their schedule is filled with remedial subjects” (p. 37). Students who live in economically depressed communities, “work after school to help support their families so they are unable to attend practices or rehearsals outside of regular school hours” (p. 38).

Renfro (2003) discusses the idea that many teachers from middle class backgrounds have to make additional adjustments when entering an urban classroom. Renfro cites Judy Svengalis, a former music supervisor in Des Moines, Iowa, as writing, “They [beginning teachers] face people with economic backgrounds that they have not related to. They're not middle-class kids. And most of the teachers coming out have middleclass backgrounds, and it seems scary to them. Of course they're facing all the problems a beginning teacher has anyway — control, planning, all of those ordinary things — but then on top of that you have a problem relating” (p. 39). Renfro asserts that feelings of isolation also contribute to a high turnover rate by teachers which causes many students to quit music. Additionally, in many urban areas, students move from school to school frequently which adds to the challenges of a city music teacher (Renfro 2003).
June Hinkley incorporates themes of social responsibility in her article “Urban Music Education: Providing for Students”, saying, “it is often up to us to speak up for the children of poverty. If we don’t, who will?” (p.34). Hinkley challenges educators to determine what is right, utilize innovative trends in policy, and provide a better quality of life for students in urban schools. She extols music educators to use nontraditional music experiences to reach students from diverse cultural backgrounds, make connections with the students’ out of school experiences and employ a variety of instructional strategies (Hinkley 1995).

Hinkley (1995) discusses an issue that is especially prevalent in the Chicago Public Schools. She notes, “to meet the needs of urban students more effectively, there has been an increase in the inner city of several types of special schools: vocational, alternative and magnet” (p. 33). Since these schools draw from the entire city and often service the highest academic achievers, these schools, “have meant a reduction or elimination of music offerings in the comprehensive schools” (p. 34). This research can be extended to compare the amount of applied music instruction in Chicago’s selective admission schools to its neighborhood schools.

Method

CPS Approval Process

In order to conduct any research within CPS, a formal application must be made through the CPS Research Review Board. Prospective researchers must submit a proposal which includes an abstract, researcher status and title, purpose of research, literature review, research timeline, description of benefit to CPS and general knowledge, statement of support within CPS, research question and hypothesis, description of research method, and description of school, student and staff involvement. For the present study, the CPS research application (see Appendix B) was completed,  submitted and approved. 
Subjects

The survey was designed to be completed by any stakeholder at a school. The researcher endeavored to have music teachers fill out the questionnaire first, as they would be most familiar with the language, but survey respondents also included principals, assistant principals, school clerks, general education teachers and parents.  
Treatment 
Email Solicitation. The Internet application Survey Monkey was used to manage the questionnaire and disseminate the data. The use of this electronic tool enabled the solicitation of emailed responses. Survey Monkey enabled, editing and reviewing responses and tracking the schools that participated in the study. The researcher was able to compile results by using features of the program, including the ability to filter and group certain responses based on answers to specific questions. 
Music Teachers. The most efficient time and cost effective way to gather information was through email. The survey was distributed to CPS music teachers via non personalized mailings to groups of twenty five teachers at a time. Approximately 400 CPS music teachers were contacted in this manner. 
Music Organizations. The researcher contacted several organizations that provide applied music instructors to the Chicago Public Schools. These organizations included The Merit School of Music, The Chicago Children’s Choir, Ravinia, Smiling Strings, The Music House, and The Sherwood Conservatory of Music. Many of these organizations allowed this writer to email faculty members who currently teach in Chicago Public School music programs to solicit their involvement in the project. Contact information for these organizations can be found in Appendix A. 
CPS Directory. Contacting participants using a personalized email yielded the vast majority of responses. According to the rules set forth by the CPS Research Review Board, only public information, which includes the ombudsman school directory on the CPS website and individual school websites, was allowed to be used. Most entries in the directory had contact information for principals and assistant principals. When email was returned or administrative contact information was not available, the researcher sought school music personnel on school websites. The vast majority of respondents were solicited in this manner. 
Telephone Interviews. In some cases, telephone surveys of school personnel were conducted. 

Site Visits and Personal Interviews. The researcher gathered information from several respondents through personal interviews. Queries of CPS music teachers and administrators were made at conferences, job fairs, concerts and other events. A small number of surveys were sent through the US mail to respondents who were not able to access the electronic questionnaire. In each instance, the responses of the interviewee were manually entered by the researcher into the web application. 
Questionnaire Development

The researcher was most interested in discovering which schools in CPS had applied music and what percentage of those schools used non-CPS teachers to instruct. 
To that end, a survey of ten questions was designed (see Appendix C) which could be completed online or in person by any school employee in a matter of minutes.   
All music specific terms were defined. There were a few questions added that were outside the original scope of the research. The time of day students received applied music instruction, whether there was a fee for instruction and in which grade the instruction started were added questions on the survey. For the purposes of this research, applied music instruction was defined as interchangeable with instrumental music instruction even though, in most post secondary settings, applied music instruction implies the study of an instrument on an individual basis. 
Results

Appendix D provides a list of all schools from which a response was received. The initial mailing to 400 CPS music teachers yielded about one hundred responses. The remaining respondents were primarily principals and assistant principals.
Editing Responses
In order to help preserve statistical integrity, multiple entries from each school were checked. Extra surveys were deleted so that each school was only represented once. This was important when using the statistical manipulation function of the survey program.

As of June 1, 2008, there were 351 unique responses. Of those responses, 265 respondents identified their schools as elementary, and 78 high school. A small number of early childhood centers responded. A few respondents did not identify their schools. 

The name of each school was modified to reflect whether the school was an elementary or high school. This allowed responses to be filtered electronically. 

General Results from All Schools

The following results are from all responding elementary and high schools. Sixty-seven percent of the responding schools indicated that they have general music (see Figure 1). In the survey, general music was defined as being group classes in which specific instruments were not taught. Included in that classification are music appreciation or survey music classes in the high school setting. 
Figure 1
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Out of the 67% of schools that reported offering general music, 56% use full-time personnel (see Figure 2).

Figure 2
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Two-thirds of responding schools report having some type of applied music instruction (see Figure 3).  
Figure 3
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The most popular type of applied music instruction offered, system wide, is choir and band with 47 and 43 percent respectively (see Figure 4).

Figure 4
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Fifty-five percent of applied music instructors are full time instructors who teach only music, although differentiation was not made between teaching general music and applied music (see Figure 5). 

Figure 5
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In almost 40 percent of the responding schools, there is some type of music instruction being offered by outside arts organizations. In 26 percent of responding schools, the applied music instructors exclusively are from an outside organization and 13 percent use a combination of CPS employees and independent contractors (see Figure 6).
Figure 6
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The survey (see Appendix C) asked respondents to indicate whether students paid fees for instruction: some schools pay for the instructors and charge students a nominal fee for instrument use or supplies (see Figure 7). 

Figure 7
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Almost half of the schools have a time in the school day that students can study applied music (see Figure 8). For elementary schools only, the percentage is one third. 
Figure 8
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High Schools

The following data is from respondents who indicated they taught or worked in CPS high schools 
Eighty-five percent of responding high schools have some type of instrumental music instruction (see Figure 9). 
Figure 9
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In CPS high schools, the types of applied music instruction occurs in the same proportion as in the general results. Band and voice classes are the most prevalent, followed in popularity by orchestra and piano. However, there is a higher percentage of applied music seen in CPS high schools (see Figure 10) than shown in the general results (see Figure 4) or the results from elementary schools (see Figure 15). 

Figure 10
[image: image10.emf]Types of Applied Music Instruction in Reporting High Schools

24.3%

75.7%

35.1%

67.6%

23.0%

12.2%

23.0%

5.4%

0.0%

20.0%

40.0%

60.0%

80.0%

Series1

24.3% 75.7% 35.1% 67.6% 23.0% 12.2% 23.0% 5.4%

Orchestra Band Piano Voice Guitar Percussio Music  Other


An overwhelming majority of high school instrumental music educators have time during the school day to instruct (see Figure 12). A similar percentage of high school teachers are also CPS employees (see Figure 11). Most CPS high school students do not pay a fee for instruction, although some schools charge students a nominal fee for music supplies or instrument maintenance.

Figure 11
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Figure 12
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Elementary Schools

The following data is from respondents who indicated teaching or working in CPS elementary schools. Since there is no mandated city or state music requirement for applied music in elementary schools, the results from CPS grade schools is much more varied than in CPS high schools. 


Two-thirds of CPS grade schools offer general music (see Figure 13). This is virtually the same percentage as seen in high schools (72 percent) and the general results from all schools (67 percent).
Figure 13
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Compared to the 85% of high schools that offer applied music, in responding elementary schools, the percentage is 20 points lower (see Figure 14).

Figure 14
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Figure 15 compares results of classes offered in CPS high schools and elementary schools. Band and choir classes are most popular in each age group. A higher percentage of elementary schools offer orchestra, percussion and other, relative to the other classes than seen in CPS high schools
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There is a difference in employee status between elementary schools and high schools. In CPS high schools, more than 90 percent of schools exclusively use CPS employees to teach applied music. In the elementary schools, the number is just above one half (see Figure 16). 

Figure 16
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One third of all reporting elementary schools use only music teachers employed by outside organizations. Further, approximately half of the schools, 51 percent, employ CPS teachers exclusively as applied music instructors (see Figure 17).
Figure 17
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Three-quarters of elementary schools do not charge for instrumental instruction (see Figure 18). This is similar to the 69 percent of high schools who do not charge fees for applied instruction. 
Figure 18
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The data from the responding elementary schools suggests that 34 percent of schools had a scheduled time of day for applied music. A slim majority of 55 percent of the schools have applied music instruction either before or after school or at lunch. Compared to the high school results, the data shows that most high schools have a time of day for instrumental music study, while most grade schools do not (see Figure 19).
Figure 19
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String Schools

The questions in the survey were not specific enough to limit results to instrument type. However, it was possible to examine trends from schools which offered certain instruments. The following data is taken from elementary schools in which string instruction is offered. In addition to strings, some of these schools offer other applied music instruction (see Figure 20).
Figure 20
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In string schools, there are a higher percentage of part-time applied music teachers than in the general pool of elementary schools that offer applied music (see Figure 21). 

Figure 21
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In CPS schools in which string instruction is offered, 73 percent of schools use teachers from an outside organization either alone or in combination with CPS personnel (see Figure 22).

Figure 22
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At string schools, 44% of kids pay for instruction (see Figure 23). This compares to only 27% from all responding elementary schools. 

Figure 23
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Sixty-nine percent of students take applied music instruction either before or after school or at lunch. In 29 percent of the schools, there is a specific time of day for applied music. In all of the reporting schools, this number jumps to 35 percent, and in high schools the number is 89 percent (see Figure 24). 
Figure 24
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Band Schools

The following data is taken from elementary schools which report having band instruction. Some of these schools also have other types of applied instruction
In comparing string schools and band schools, the data shows that band schools employ more full time teachers than string schools. (see Figure 25). 
Figure 25
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More string instruction is taking place outside of school hours than in band schools (see Figure 26). 

Figure 26
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Twice as many string schools use outside arts organizations to provide instructors than in band schools. More than 25 percent of schools which offer band instruction use CPS employees exclusively as teachers, while more string teachers come from outside organizations (see Figure 27). 
Figure 27
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Schools That Pay

In elementary schools, when students pay for instruction, the frequency of band and string classes are 20 percent higher that at schools in which the students do not pay (see Figure 28). This implies that more schools charge fees for band and orchestra classes than classes of other types. 

Conversely, at schools in which students do not pay for applied music instruction, there is a higher frequency of choir, guitar, percussion, piano, music theory and other offerings than in paying schools. The survey also showed that there are less full time applied music teachers and more teachers employed by outside organizations at schools in which students pay for applied instruction. 
Figure 28
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Schools that use Outside Vendors

Figure 29 compares the music classes offered at all schools, schools that use some outside vendors and schools that only use outside vendors to teach applied music. The numbers suggest that more piano, band, guitar and music theory classes are offered at schools that use only CPS employees than use only outside vendors. 
Figure 29
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Discussion
The majority of surveys were completed by school principals and assistant principals. This was due to the contact information most readily available to the researcher. There is a possibility that the results could skew positively towards schools with established applied music programs. Though 96 percent of CPS schools were contacted, cooperation with arts organizations, email addresses of CPS music teachers, and the general solicitation of music educators may have led to a greater response from schools with music programs. It is also possible that respondents who support the arts and have applied music programs in their schools were more willing to participate in an arts-based research project.
Inconsistencies and Misrepresentations
There were some logical inconsistencies in the results. The number of respondents who indicated in question four that their schools did not have applied music was higher than those who indicated in question five they did not have applied music. This may have been due to respondents stopping the survey after the fourth question if they did not have applied music. There were a small number of questionnaires in which the respondent did not identify their school. Despite efforts to adequately define all terms, there may have been respondents who did not properly differentiate between general music and applied music. This may have been the cause in the relatively high number of respondents who indicated that their schools started applied music instruction in kindergarten. Some respondents may have thought that general music class was the same thing as applied music class.  
This survey was basically a measure to determine what percentage of CPS schools has onsite applied music of any type. Schools that responded in the affirmative may have anything from a full music program consisting of band, orchestra, and choir to a single after school class. Neither the percentage of students serviced, nor the instructional time spent was measured. 

Every year, CPS schools experience closures, mergers, reconstitution, curriculum changes, and administrative and staff turnover. Applied music programs are especially susceptible to budgetary constraints both internally and as a reaction to the overall economy. The results displayed give only a general picture of the amount of instrumental instruction in spring 2008.

The researcher had the most success when emailing principals and assistant principals in personalized emails which included the school name in the body of the letter. This was an extremely inefficient and time-consuming process requiring the researcher to look up each email address separately on the ombudsman school directory. However, the response rate was over fifty percent when using this method.

High School s
The survey results were more illustrative after separating results between elementary and high schools. The results from responding CPS high schools were not surprising, since the Chicago Public School District mandates one year of music education as a graduation requirement. All high schools reported having some type of music classes available to students, and most indicated that they offer band and choir. 

Elementary Schools
As there is no mandated city or state music curricula, the results from CPS grade schools is much more varied. The numbers show much less instrumental education by percentage at CPS elementary schools. Only 44 percent have full time music teachers while almost half use some type of outside organization to provide teachers (Figure 17). One third of the schools using independent contractors exclusively to teach instrumental music. While the survey did not have any questions related to class size, it is safe to assume that there are thousands of CPS students from elementary schools who are being taught applied music by non CPS personnel. 
String Schools

The percentage of non CPS personnel teaching applied music increases when the numbers are broken down by instrument. There is a higher percentage of non-CPS personnel teaching strings than other instruments (Figure 22). The research suggests that more string students have to pay for instruction. There also seems to be a greater percentage of string instruction in the elementary schools than in CPS high schools. More string classes are taking place outside of the school day than other instruments. There is also a higher percentage of part time music teachers present in the string schools. 
Extending the Research
As the Chicago Public School System is so large, there is a wealth of data available to the general public. The Office of Research, Evaluation and Accountability has summary reports for each school including academic performance, attendance, graduation rates, dropout rates and racial surveys. It is possible to get a picture of the economic advantages of a school’s population by looking at the percentage of students who qualify for a free or reduced lunch. With further analysis, it would be possible to correlate the instance of instrumental music available and the types of instrumental music present in schools with many different populations. Using the results from this survey, one could examine the prevalence of applied music instruction in schools based on school rank, ACT score or geographic area. It would be interesting to see if any correlation existed between the types of instruction offered at schools which had higher academic performance. One could compare applied music instruction trends in magnet, neighborhood and charter schools. 
Conclusion

There are a large percentage of CPS schools that offer some type of applied music instruction. However, the instruments offered, time of day classes take place and personnel employed to provide instruction varies greatly between schools. There are a substantial number of schools, especially those at the primary level, who use non-CPS employees to provide applied music instruction. By percentage, outside vendors are used for string instrument instruction while a smaller percentage of outside organizations are used to teach subjects like piano and music theory/history. Instruments such as voice and band are most prevalent in all types of schools. The largest deficiency in this study was that it was not possible to ascertain the amount of instrumental music instruction in the responding schools. Some schools that reported having instrumental music have a comprehensive program with daily instruction while others may have only had an after school class that met once per week. The level of the instrumental students could also not be measured. Even though many CPS high schools reported offering applied music instruction, most of these schools offer beginning instrumental instruction due to the lack of instruction at CPS elementary schools. Certain conditions which contribute to successful music programs including appropriate space, quality of instruments, access to music supplies such as stands, pianos, CD players and chalkboards could not be measured.  
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Appendix A
Contact Information List for Music Organizations which are Contracted by Chicago Public Schools (Partial List)

Chicago Childrens Choir

78 E Washington St # 5

Chicago, IL 60602

(312) 849-8300
www.ccchoir.org

Chicago Symphony Orchestra

Symphony Center.

220 S. Michigan Ave.

Chicago, IL 60604

(312) 294-3000

www.cso.org
Civic Orchestra of Chicago

220 S Michigan Ave

Chicago, IL 60604

(312) 294-3420

www.cso.org

DePaul School Of Music 

Community Music Division 
804 West Belden Avenue,

Chicago, Illinois 60614

Phone: 773.325.7260

http://Music.depaul.edu
Jazz Institute of Chicago

410 S Michigan Ave # 943

Chicago, IL 60605

(312) 427-1676
jazzinchicago.org

Merit School of Music
38 South Peoria Street
Chicago, IL 60607 
(312) 786-9428
www.meritmusic.org

Music House Inc

2925 W Devon Ave

Chicago, IL 60659

(773) 761-3770

www.musichouseinc.com
Music of the Baroque,
111 North Wabash Avenue, Suite 810, Chicago Illinois 60602-1903 
(312)551-1415
www.baroque.org

Ravinia Festival
418 Sheridan Road
Highland Park, IL 60035
(847) 266-5100
ravinia@ravinia.org
Smiling Strings

4736 N Paulina, Chicago, IL 60640
(773) 301-8542
www.smilingstrings.com

Appendix B
Application to Chicago Public School Research Review Board

The following is the application that the researcher submitted to the Research Review Board of the Chicago Public Schools to receive permission to administer the survey. Some sections of the application are similar to sections of this project.  
Abstract
This research project will report on the state of applied music instruction in Chicago Public Schools. Information will be gathered from every school in the district. The researcher will use internet survey tools, telephone interviews and site visits to ascertain which schools offer instrumental education in the Chicago Public School System and what kind of instruction is offered. Further, the researcher will demonstrate what percentage of applied music instruction currently programmed is being taught by non Board of Education personnel, in which grade levels instruction is available, when instruction takes place and if there is a cost to the student for instruction. 
Researcher Status and Title

Christian Smith

Orchestra Director

Mather High School 

5835 N. Lincoln

Chicago Illinois 60659

Crsmith2@cps.edu 

Research will be performed in partial fulfillment of a Master’s Degree of Music Education at 

VanderCook College of Music

3140 S. Federal St. 

Chicago, IL 60616

Purpose of the Research and Literature Review


This research will help indicate the status of applied musical instruction in the Chicago Public Schools. In order to plan for improvements in programming, support, budget allocation, funding, public relations, and fundraising, it will be helpful to have data available which determine what is currently in place. Some events in the history of applied music in the Chicago Public Schools make it appropriate to conduct this research at this time.

In 1972 The Chicago School Board proposed a budget which sought to end all teaching positions for music as of July 1st. The events that followed included a well organized community campaign supported be the Music Educators National Conference. Activities included public hearings before the Board of Education, radio and television advertisements, student marches and extensive coverage by the Chicago Tribune and Sun-Times. (Gaines 1972). Gaines (1972) quoted the famous American Jazz musician and Chicago native, Benny Goodman who was among the 248 individuals who testified before the School Board in the two days of hearings. Goodman opined that the “depletion of the school music programs would drive many families to the suburbs and… would ultimately do the greatest amount of damage to the poor” (p. 72). That year, the crisis was averted and the Board reinstated music in the budget, but the gains were short lived. 

In 1979, the Chicago Public Schools eliminated music from the elementary school curriculum. This led to the formation of several independent music organizations that helped address the need for instrumental music instruction. One of those organizations, The Merit School of Music, formed in 1979. In 1984, Merit responded to requests from Chicago Public Schools to create an in-school music education program. In 2007, Merit has over 6500 students at more than 70 sites throughout Chicago. (Merit, 2007) Several other organizations followed, and today, thousands of students in the Chicago Public Schools are being instructed by outside vendors. These historical events help to put this research in proper context. 

In 2007, applied music instruction in the Chicago Public Schools is conducted in myriad circumstances. Instruction is either part of the school curriculum and/or is an opportunity available to only a select number of students. Some classes meet outside of the school day, but a percentage of applied music instruction that takes place during school hours where the students are pulled out of class. The approximate number will be determined by this research. A particular challenge facing music educators is getting students excused from regular classroom instruction for applied music. According to Kvet (1985), “the primary attitude on the part of teachers, administrators, and parents about missed instructional time is that a student's academic achievement will be adversely affected by absence from classroom activities” (p. 46). Even though some research shows otherwise, this position by teachers and administrators contributes to the quality of music instruction in CPS. During the 1980-1981 academic year, Kvet (1985) initiated a study which sought to determine whether “significant differences in sixth-grade reading, language and mathematics achievement exist between students who are excused from regular classroom activities for the study of instrumental music and students not studying instrumental music” (pp.48-49). Kvet’s results suggest that there was no significant difference between students who were excused from classroom activities to study music and those students not studying music at all (Kvet, 1985).

There are a number of differences between urban and suburban school districts which contribute to the dearth of applied music instruction in the Chicago Public Schools. In the article The urban teacher struggle, Renfro (2003) enumerates several. In addition to budget concerns which are felt by many music educators in suburban and urban districts alike, programming issues abound in the city. Renfro (2003) suggests “some children are denied music altogether because their schedule is filled with remedial subjects.” (p. 37). Other students who live in economically depressed communities Renfro (2003) says, “work after school to help support their families so they are unable to attend practices or rehearsals outside of regular school hours” (p. 38).

Renfro discusses the idea that many teachers from middle class backgrounds have to make additional adjustments when entering an urban classroom. Judy Svengalis, a former music supervisor in Des Moines, Iowa, is quoted by Renfro as writing, “They [beginning teachers] face people with economic backgrounds that they have not related to. They're not middle-class kids. And most of the teachers coming out have middleclass backgrounds, and it seems scary to them. Of course they're facing all the problems a beginning teacher has anyway — control, planning, all of those ordinary things — but then on top of that you have a problem relating” (p. 39). Renfro asserts that feelings of isolation also contribute to a high turnover rate by teachers which causes many students to quit music. Additionally, in many urban areas students move from school to school frequently which adds to the challenges of a city music teacher. (Renfro 2003)

“It is often up to us to speak up for the children of poverty. If we don’t, who will?” (Hinkley p34). Hinkley incorporates themes of social responsibility in her article Urban music education: Providing for students. Hinkley challenges educators to determine what is right, utilize innovative trends in policy, and provide a better quality of life for students in urban schools. She extols music educators to use nontraditional music experiences to reach students from cultural backgrounds, make connections with the students’ out of school experiences and use a variety of instructional strategies. (Hinkley 1995).

Hinkley (1995) discusses an issue that is especially prevalent in the Chicago Public Schools. She notes that, “to meet the needs of urban students more effectively, there has been an increase in the inner city of several types of special schools: vocational, alternative and magnet” (p. 33). Since these schools draw from the entire city and often service the highest academic achievers, these schools, Hinkley (1995) reports “have meant a reduction or elimination of music offerings in the comprehensive schools” (p. 34). This research will be able to compare the amount of applied music instruction in Chicago’s selective admission schools compared to its neighborhood schools. 
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Research Timeline

The researcher plans on using several different methods to obtain the information for this project Information will be gathered via internet survey, telephone interview and site visits.

September 15, 2007- November 15, 2007

Gather information from CPS music teachers and administrators through internet survey.

November 15, 2007 – December 21, 2007

Conduct telephone interviews and site visits with survey non respondents.

January 7, 2008- March 28, 2008

Compile data and write report. 

July 2008

Present Project at VanderCook College of Music Master’s Project Session. 

Description of benefit to CPS/General Knowledge

Teachers are responsible for striving to achieve educational benchmarks and goals. These goals are enumerated by the state and federal government. By determining if educators are providing the correct instruction throughout the grade levels, they can make sure that they are preparing our students to meet these goals.

Because there is a wealth of information available about the student population in CPS, it would be very interesting to explore any correlation between the amount of applied music instruction in schools and the academic achievement of these schools, or the amount of applied instruction in the schools relative to their racial, ethic or economic makeup.

The author of this proposal has been teaching music in the Chicago Public Schools for twelve years. It has been the experience of the investigator that the amount of instrumental instruction in CPS is much less than the surrounding districts. By demonstrating this in a quantifiable manner, the level of music instruction for students in the city. can hopefully be improved 

From a music education perspective, it is important for that discipline to know where they stand in the schools. If certain groups of students are not receiving quality instrumental education, or any applied music instruction, it is an important issue for music educators to address.

By determining the amount of musical instruction in the Chicago Public Schools, or lack thereof, awareness to this issue can be raised and the findings can be used to solicit support from fellow teachers, administrators, musicians, donors, foundations, businesses and the public.

Information on the prevalence of instrumental music education in the district can be used to solicit grant monies from public and private sources. The researcher hypothesizes that that the amount of applied music instruction in CPS is less than in most suburban districts. By highlighting this inequity, CPS proposals may be more attractive to grant funding committees. 

Statement of Support Within CPS

The researcher has solicited the assistance of Mr. William B. McClellan. Mr. McClellan is the Music curriculum supervisor of the Chicago Public Schools. Mr. McClellan is uniquely qualified to supervise this project as he in intimately familiar with the instrumental programs in the district. Among other responsibilities, Mr. McClellan organizes and administers the Primary and High School Chicago Public School Solo and Ensemble Contests, Band and Orchestra Contests and Vocal Contests. Mr. McClellan will submit a letter to the Research Review Board on behalf of the researcher. Communications to this effect are included in appendix A of this proposal

Research Question and Hypothesis

How many schools in the Chicago Public School System have applied music instruction as part of their curriculum and who are the instructors?

The researcher hypothesizes that a majority of the schools in the system do not offer applied music instruction to students. Further, the author of this paper believes that the majority of the schools who offer applied music instruction are using independent contractors as instructors. 

The author of this proposal would like to determine: how many schools offer more than general music. The researcher would like to find out if this instruction is part of the school day or outside of school hours. Further, the research will determine the percentage of instrumental instruction provided by a CPS employee versus instruction provided by independent organization.

Description of Research Method

The information needed is programmatic in nature. The researcher will gather information in the easiest, quickest, most efficient manner possible. There will be three phases of information gathering. 

Phase 1

Internet Survey.

The researcher will contact all CPS music teachers in the district and solicit their participation in a ten question internet survey. After disseminating this information, the researcher will contact administrators in the remaining schools via email. 

The researcher will contact music instructors employed by CPS vendors to solicit their participation in the survey. 

Phase 2

Telephone Interview

The researcher will contact non respondent schools by telephone. The questions from the internet survey can be answered by main office personnel, faulty, assistant principals or principals. The researcher will record and compile this data manually.  

Phase 3

Site Visits
The researcher will visit any remaining schools to gather information.

Description of School/Student/Staff involvement

The purpose of this research is to gather program information from the Chicago Public Schools. The researcher is not seeking the opinions of faculty, staff, or administrators. 

The researcher will not contact any CPS student during the course of this study. 

The researcher will only need to contact one person from each school. 

The information that needs to be obtained can be provided by a school principal, assistant principal, school secretary, music teacher or general education teacher. 

There will be ten questions to be answered. Whether in person, via telephone mail or email, the time commitment required of the respondent should be approximately five minutes. 

Survey

[image: image30.jpg]1. Default Section

1. What is the name of the school in which you teach or work. If you are a
teacher who is in more than one school, please complete a separate survey for
each school

2. Are there general music classes offered in your school? General music classes
are usually group classes in which specific instruments are not taught. Included
in the general music category are music appreciation or survey music classes.

O Yes
O No

If yes, how often does this class meet

3. Is the general music instructor(s) a full or part time employee?

comment

4. Please choose what kind of applied music is available in your school. Check all
that apply.

No applied music

Orchestra/String Instruction- Violin, Viola, Cello, Bass

Band/Winds- Trumpet, Saxophone, Clarinet, Percussion

Piano

Voice- Chorus

Guitar- Cuarto

Percussion Only

Music Theory or History in a classroom setting. Includes music composition, computer music

Other

5. Are the instructor(s) of your applied music classes full or part time?





[image: image31.jpg]6. Are the instructors of your applied music classes CPS employees, or are they
employed by an outside contractor? Qutside contractors may include: After
School Matters, The Merit School of Music, The Music House, Smiling Strings,
Sherwood, Chicago Children's Choir etc.

O They are CPS employees

O They are from an outside organization

O We have some of each

Comments

7. Do the applied music students at your school pay a fee for instruction?
O ves
O no

8. Starting in which grade does your school offer applied instruction?
Kindergarten

1st

2nd

3rd

4th

5th

6th

7th

8th

9-12th

OO0OO0O0O0OO00O0O

9. Do your applied students meet outside of the school day or at lunch, have a
seperate time during the school day for instruction, or get pulled out of class for
instruction?

O Students take applied music either before or after school, or at lunch.

O Students are pulled for another class to take applied music

O There is a scheduled time during the day that students take applied music.

O There are a combination of times; some students miss class while others have applied music outside of school hours.

10. Is there a music room(s) in your school

O Yes





Appendix C
Survey Given [image: image32.png]1. Thank you for completing the survey

1. What is the name of the school in which you teach or work. If you are a teacher
who is in more than one school, please complete a separate survey for each school

2. Are there general music classes offered in your school? General music classes are
usually group classes in which specific instruments are not taught. Included in the
general music category are music appreciation or survey music classes.

If yes, how often does this class meet

3. Is the general music instructor(s) a full or part time employee?

comment

4. Is there applied music instruction in your school? Applied music includes the study
of any individual instrument or voice.

O ves
o

5. Please choose what kind of applied (instrumental) music is available in your
school. Check all that apply.

D No applied music

D Orchestra/String Instruction- Violin, Viola, Cello, Bass

D Band/Winds- Trumpet, Saxophone, Clarinet, Percussion

D Guitar- Cuatro
D Percussion Only

D Music Theory or History in a classroom setting. Includes music composition, computer music

D Other





[image: image33.png]6. Are the instructor(s) of your applied music classes full or part time? (Check all that
apply)

D Full Time- Teacher teaches music classes only

D Full Time- Teacher teaches music and non music classes

D Part Time

D We have both full and part time music teachers

7. Are the instructors of your applied music classes CPS employees, or are they
employed by an outside contractor? Outside contractors may include: After School
Matters, The Merit School of Music, The Music House, Smiling Strings, The Sherwood
Conservatory of Music, Chicago Children's Choir or private teachers who are self
employed.

(O The instructors are CPS employees

(O The instructors are from an outside organization

O We have some of each

Comments

8. Do the applied music students at your school pay a fee for instruction?

O ves
O o

9. Starting in which grade does your school offer applied instruction?




[image: image34.png]10. Do your applied students meet outside of the school day or at lunch, have a

separate time during the school day for instruction, or get pulled out of class for
instruction? (Check all that apply)

D Students take applied music either before or after school, or at lunch.
D Students are pulled for another class to take applied music
D There is a scheduled time during the day that students take applied music.

D There are a combination of times; some students miss class while others have applied music outside of school hours.





Appendix D
List of Participating Schools
A.A. Stagg Elementary
A.N. Pritzker Elementary
AASTA High
Agassiz Elementary School

Albany park Elementary
Alcott Elementary
Alessandro Volta Elementary
Alfred Nobel Elementary
Ana Roque de Duprey Elementary
Andrew Jackson Elementary
Ariel community academy Elementary
Arthur A. Libby Elementary School

Arthur E. Canty Elementary

Ashe Elementary
Austin oliver sexton elementary scholl

Avondale Elementary 
Barbara Vick Early Childhood

Barton Elementary
Bateman Elementary School

Beasley Elementary
Beaubien Elementary
Belding Elementary

Belmont-Cragin Early Childhood

Best Practice High School

Bethune Elementary
Bridge Elementary School

Bronzeville Scholastic Institute high

Brooks College Prep Academy High
Buckingham Special Ed. Center. Elementary
Burke Elementary
Burley Elementary

Cameron Elementary

Carl Schurz High School

Carlos Fuentes Charter School Elementary
Carnegie Elementary
Carpenter Elementary

Carver Middle School Elementary
Carver Primary School Elementary
Chappell Elementary
Charles G. Hammond School Elementary
Charles W Earle Elementary
Chase Elementary school

Chicago Discovery Academy High School

Chicago Military Academy-Bronzeville high

Chicago Virtual Charter School Elementary
Chopin Elementary
CHSAS High
CICS "Prairie" campus Elementary
CICS Northtown Academy High
CICS Wrightwood Campus Elementary
Claremont Academy Elementary
Clemente High School

Collins Academy High School

Columbia Explorers academy Elementary
Columbus Elementary

Connections Small School @ Brian Piccolo Specialty School Elementary
Coonley Elementary
Crane Achievement Academy High
Cullen Elementary
Curie High School

CVCA High

Daley Academy Elementary
Daniel J Corkery Elementary
Davis Developmental Center Elementary
Dawes Elementary

De Diego Community Academy Elementary
De la Cruz Elementary
Decatur Classical Elementary
DePriest Elementary School

Dever Elementary
DeWitt Clinton Elementary School

Dixon Elementary 
Donoghue Elementary
Dore Elementary School

Douglass Academy High School

Douglass High
Drake School Elementary
Drummond Montessori Magnet School Elementary
Dunbar High

Dyett High School

Eberhart Elementary

Ebinger Elementary

Edgebrook Elementary
Edison Regional Gifted Elementary
Eugene Field Elementary
Everett Elementary
Evergreen Academy Elementary
EXCEL Academy high

Falconer Elementary
Farragut Career Academy high

Fenger high

Ferdinand W. Peck Elementary
Foreman HIGH

Foster Park Elementary School

Fraizer Elementary
Franklin Fine Arts Center Elementary
Funston Elementary
Gage park high school

Gale Elementary
Gallileo Elementary
Garrett A. Morgan Elementary
George B. Armstrong Elementary
George B. Swift Specialty School Elementary
George W. Tilton Elementary School

George Washington Elementary

George Washington High School

Gladstone Elementary

Goldblatt Elementary

Gompers Elementary
Goodlow Elementary
Goudy Elementary
Graham Occ High
Greeley Elementary
Greene School CPS Elementary
Gregory Elementary
Grims/Fleming Elementary
Grover Cleveland Elementary 
Gunsaulus Scholastic Academy Elementary
Hamilton Elementary
Hamline Elementary
Hancock high

Harlan Community Academy High School

Harold Washington Elementary School

Hawthorne Scholastic Academy Elementary
Healy Elementary
Hearst Elementary
Hedges Elementary

Henry Clay Elementary
Henry H. Nash Elementary

Henson Elementary
Hirsch Metropolitan High School

Hitch Elementary

Horace Mann Elementary

Horace Mann Elementary School

Hoyne Elementary
Hubbard High School

Hurley Elementary

Hurley Elementary
Infinity high

J. N. Thorp Elementary School

Jackie Robinson Elementary School

Jacob Biedler Elementary 
Jahn Elementary School

James Russell Lowell Elementary

James Ward Elementary School

Jamieson Elementary
Jane A. Neil Elementary School

Jensen Scholastic Academy Elementary
John F Eberhardt Elementary 

John Hope College Prep high

John J AudubonElementary 

John L. Marsh IB World School Elementary
John P. Altgeld Elementary
John Spry Elementary Community
John W Garvy Elementary
John Whistler Elementary
Jones college prep high

Joplin Elementary
Jordan Elementary
Joseph Ortiz de Dominguez Elementary 
Joseph Brennemann Elementary.

Joseph Warren Elementary

Josephinum Academy Elementary
Juarez Community Academy HIGH

Jungman Elementary
Keller Elementary
Kellogg Elementary
Kelly High School

Kelvin Park High School

Kennedy High

Kenwood Academy High School

Kershaw Elementary
Kilmer Elementary

King college preparatory high

Lafayette Elementary
Lafayette Elementary

Lake View High School

Lane Tech College Prep High School

Las Casas High
LaSalle Language Academy Elementary
LEARN Charter School Elementary
Lenart Regional gifted Center Elementary
Lewis Elementary
Lincoln Elementary

Lincoln Park High School

Lindblom Math & Science Academy Elementary
Lionel Hampton Fine and Performing Arts School Elementary
Little Village Academy Elementary
Little Villiage Lawndale Multicultural Arts High

Logandale Middle School Elementary
Lyman Trumbull Elementary
Madero Middle School Elementary
Mahalia Jackson Elementary
Manierre Elementary
Manley Career Academy High

Maria Saucedo Scholastic Academy Elementary
Marine Military Academy high

Mark T. Skinner Elementary 

Mark Twain Elementary
Marquette Elementary

Mason Elementary

Mather High School

McCormick Elementary

McCutcheon Elementary

McDade Classical School Elementary
McNair Academic Center Elementary
Medgar Evers Fine Arts School Elementary
Melody Elementary
Metcalfe Community Academy Elementary
Michael M. Byrne Elementary School

Michele Clark High

Midway Academy Elementary
Mitchell Elementary
Mollison Elementary 
Monroe Elementary 
Montefiore Special School Elementary
Moos Elementary

Morgan Park High School

Morrill Math and Science Specialty School Elementary
Morton Elementary
Mose Vines Prep. Academy High
Mt. Greenwood Elementary School

Murphy school Elementary
Murray Language Academy Elementary
Myra Bradwell Elementary

Nash Elementary
National Teachers Academy Elementary
New Sullivan Elementary

Newberry Academy Elementary
Nightingale Elementary
Ninos Heroes Elementary
Nixon Elementary
Nobel Elemetary

Noble Street College Prep High
North Kenwood Charter School Elementary
North River Elementary

Northside College Preparatory High School

Northside Learning Center High
Northside Prep High
Northwest Middle Elementary
Norwood Park School Elementary
O.A. Thorp Elementary
Ogden Elementary
Onahan Elementary
Oriole Park Elementary

Orozco Academy Elementary
Oscar Mayer Elementary

Owen Scholastic Academy Elementary
Pablo Casals Elementary 
Parker Community Academy Elementary
Parkman Elementary
Payton college prep high

Peabody Elementary
Peace and Education Coalition Alternative High School Program

Percy L. Julian High
Pershing West Elementary
Perspectives calumet high school

Peterson Elementary  K-8

Philip Murray Elementary
Poe Classical Elementary
Portage Park Elementary

Powell Elementary
Price Elementary
Princeton AC Elementary
Prosser Career Academy High
Providence Engelwood Charter School Elementary
Prussing Elementary School

Pulaski Fine Arts Academy Elementary
Reavis Elementary
Reilly Elementary

Richard Edwards Elementary School

Richard J. Oglesby Elementary School

Richards high

Rickover Naval Academy High
Roger C. Sullivan High
Ronald H. Brown Community Academy Elementary
Rudyard kipling Fine Arts School Elementary
Ryerson Elementary
Sabin Magnet K-8 Elementary
Salmon P. Chase Elementary
Saucedo Scholastic Academy Elementary
Scammon Elementary
schneider Elementary
School of Leadership high

Schurz High School

Senn high School

Shedd Elementary
ShoesmithElementary
Simeon Career Academy High
Simpson Academy Elementary
Skinner Elementary
Smyser Accelerated School Elementary
Smyth/Joyner Elementary
Solomon Elementary

Songhai Learning Institute Elementary
South Chicago Community School Elementary
Stagg Elementary School

Steinmetz Academic Centre high

Stephen K. Hayt Elementary School

Stewart Elementary School

Stockton Elementary

Suder Montessori Magnet School Elementary
Sumner Math and Science Academy Elementary
Sutherland Elementary Taft High School

Talcott Fine Arts and Museum Academy Elementary
Talman Elementary

Truesillia Williams - Howe Elementary

Turner-Drew Elementary
University of Chicago Charter School Elementary
University of Chicago Charter School, Woodlawn Campus Elementary
Vanderpoel Elementary
Vaughn Occupational HIgh School

Von Humboldt Elementary

Wacker Elementary
Walsh Elementary
Walter S Christopher Elementary 
Ward Elementary
Wells High School

Wendell e. Green Elementary School

West Pullman Elementary
White Academy Elementary
Whitney M. Young Magnet High School

Whittier School Elementary
Wildwood International Baccalaureate Elementary
William Howard Taft High School

Williams Elementary

Woodson Elementary
York Alternative High School

Young Women's Leadership Charter School High

